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Introduction

This paper consists of two sections (Prose and Poetry) and lasts for 2 hours and 15 minutes. This

is a closed book examination. The total number of marks available are 80. All four parts carry 20

marks per question. The questions on this paper have been designed to enable candidates to

show what they can achieve in relation to the detailed study of texts.

Section A – 19th-century Novel

Candidates answer the two-part question based on the text that they have studied. The text

choices are:

Jane Eyre – Charlotte Brontё

Great Expectations – Charles Dickens

Dr Jekyll and Mr Hyde – R L Stevenson

A Christmas Carol – Charles Dickens

Pride and Prejudice – Jane Austen

Silas Marner – George Eliot

Frankenstein – Mary Shelley

For their chosen text, candidates are presented with an extract (approximately 400-450 words)

and answer a question relating to it, paying particular attention to the writer’s use of language,

form and structure.

The second part of the question draws on the candidate’s knowledge about their chosen text and

asks them to provide a response giving examples from elsewhere in the novel.

Candidates are advised to spend about 55 minutes on Section A.

For Section A the most popular text was, by far, A Christmas Carol, followed by Dr Jekyll and Mr

Hyde. The least popular option was Silas Marner.

Generally, candidates seemed well prepared and knew their chosen text. For Part (a) questions,

candidates sometimes lacked a clear focus on language and structure with responses sometimes

becoming a little narrative. Although reported on in previous examiner reports, several

candidates included contextual points in Part (b) as well as further language analysis, which are

not assessed. Candidates should simply demonstrate their understanding of the novel they have

studied in relation to the question. Responses that did well often covered three or more areas

from the whole of their chosen text.

Responses placed in higher levels tended to:

• focus on the question
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• identify a wide variety of techniques used by the author, which were correctly identified and

supported with evidence. Examples were explained in some detail and the effect on the

reader was considered

• demonstrate an assured or perceptive understanding of the novel and the techniques used

by the author.

As in previous series, the most common errors in the prose section were:

• not exploring the extract enough in Part (a) – perhaps giving only one or two examples only

• appearing to muddle the Assessment Objectives – for instance, not exploring the language,

form and structure in Part (a), the given extract, but unnecessarily trying to analyse the

language, form and structure for their examples ‘elsewhere in the novel’ in Part (b). As this is

closed book exam, a most difficult task to try and achieve

• commenting on context or incorrectly using the extract to answer Part (b).

Section B - Poetry since 1789

Section B is divided into two parts: Part 1 - Anthology Poetry and Part 2 - Unseen Poetry.

For Part 1, candidates choose to study one of four poetry collections in the Anthology:

Relationships, Conflict, Time and Place or Belonging. For each collection, candidates will have

studied fifteen poems which are listed below the question.

For the Anthology question, one of the poems is provided and candidates must compare it with

another from the same collection. Candidates are advised to spend about 35 minutes on this

question.

The second part of Section B is the contemporary Unseen Poetry. Candidates are presented with

two poems which they must compare. Candidates are advised to spend about 45 minutes on this

question.
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Question 1

Jane Eyre

Part (a): Jane’s observations of Miss Miller and Lowood School.

Part (b): Explain how Jane’s experiences at Lowood School are presented elsewhere in the novel.

As in previous series, there were few responses received for this novel. There were some very

successful answers placed in Levels 3, 4 and 5.

For Part (a), the extract was very accessible for all candidates. Most were able to choose

quotations with explanation. The imperatives issued by Miss Miller and her commanding tone,

especially, were identified. Successful responses selected evidence of the austerity of Lowood

School and how the pathetic fallacy emphasises Lowood’s unwelcoming environment. The dual

focus of Jane’s observations of Miss Miller and Lowood meant that candidates could select widely

from the language and structural features of the extract.

For Part (b), most chose to write about Jane’s experiences at Lowood through the harsh treatment

from Mr Brocklehurst; her friendship with Helen Burns and the inspiration and kindness of Miss

Temple.

It was noted that some candidates referred to modern film versions of the novel, for example,

suggesting that 'Jane Eyre’s parents were killed in a car crash'. Of course, responses must be

based on evidence drawn from the novel.

Overall, both parts of the question performed as intended and most candidates were successful.

This response provides an exemplar of a Level 3 and Level 4 response.
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Part (a):

The candidate identifies Miss Miller as showing her authority and being in control through

her use of declarative sentences. There is some misunderstanding about Jane knowing Miss

Miller well and Miss Miller showing kindness. However, the candidate does demonstrate an

understanding of Jane’s observations of Lowood, identifying how the “portions” suggest food

is limited. The candidate also suggests that the use of pathetic fallacy creates an eerie

atmosphere. There is also reference to tone and tension. Comment on the effect on the

reader is explored but not sustained. Closer analysis of some specific words and further

examples given with relevant subject terminology would benefit this response.

Level 3 - 11 marks

Part (b):

The candidate explores a range of examples of Jane’s experiences of Lowood School

elsewhere in the novel. These cover: Jane gaining independence, strength, resilience and

free will. Specific examples included: Helen Burns and her influence; the inspiration and

kindness of Miss Temple and the escape it provided from the oppressive Reed household.

This is a developed response demonstrating thorough engagement. There are well-chosen

examples. At times, the candidate digresses slightly from the focus which takes away some

of the sharpness of the response.

Level 4 - 15 marks

A quotation alone in Part (a) of the question is not close analysis. Close analysis requires

candidates to select specific words and phrases and, where possible, identify the technique

used. Candidates should suggest why specific words or phrases may have been used and

explain the effect on the reader.
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Question 2

Great Expectations

Part (a): Pip’s meeting with the 'pale young gentleman'.

Part (b): Explain how Herbert Pocket is significant elsewhere in the novel.

Responses to Great Expectations varied in quality, though most candidates showed at least a

sound grasp of the plot and character relationships.

Stronger candidates demonstrated an ability to explore Dickens’ use of narrative voice and his

development of Pip’s moral journey. These candidates often considered how language and

structure reflect Pip’s evolving self-awareness and social ambition, particularly in his interactions

with Miss Havisham and Estella.

However, weaker responses tended to summarise events or retell key episodes without exploring

Dickens’ intentions or techniques. There was limited reference to language features such as irony,

imagery, or narrative perspective and some responses mentioned context, which is not assessed

in this part of the paper.

Most candidates picked up on the gentlemen’s attitude towards Pip and the confrontational

nature of their meeting. Most spoke about the extract opening with the questioning to highlight

this. More successful candidates tracked the extract selecting relevant techniques and vocabulary.

A range of interesting responses were elicited. Less successful responses struggled to address the

whole extract thoroughly. Some looked at character rather than the event of ‘Pip’s meeting’.

For Part (b), despite initial concerns that the question was challenging, it was generally answered

well and seemed to suggest the candidates had at least a sound grasp of the events in the rest of

the novel. The full range of marks was awarded and ranged from the narrative responses to

those who presented an assured understanding and knowledge of the character and novel. Most

candidates identified Herbert Pocket as being Pip’s moral compass and were able to offer

sufficient evidence from elsewhere in the novel to support this.

Some candidates spoke about Herbert’s influence on Pip’s life and how he became very

important to Pip. Most candidates also spoke about Herbert’s character as loyal and kind-

hearted.

The following is a Level 4 exemplar.
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Part (a):

The candidate immediately focuses on the difference in class which shows an understanding

of the situation and the importance of Herbert later in the novel. There is an understanding

of, and detailed comment on, the language choices made by Dickens and an awareness of

the intended effect on the readers. Relevant subject terminology is used to support and

develop ideas.

Level 4 - 16 marks

Part (b):

This response demonstrates a thorough understanding of the role of Herbert Pocket

throughout the novel. The relationship with Pip and how Herbert and his family help Pip to

‘become and gentleman’ is clearly shown. The candidate also covers Pip’s ‘misunderstanding’

related to Miss Havisham and her link to the Pockets. The use of well-chosen embedded

quotations ranging across the text show thorough engagement.

Level 4 - 14 marks

Candidates do not have to use quotations in Part (b). 'Examples' can be specific references

to specific episodes in the novel studied or paraphrased quotations.
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Question 3

Dr Jekyll and Mr Hyde

Part (a): The murder of Sir Danvers Carew.

Part (b): Explain how shocking events are explored elsewhere in the novel.

Both parts of this question worked well and the full range of marks were awarded.

The majority of candidates demonstrated sound knowledge of the novella’s central duality and

themes of repression, science, and morality. High-achieving responses analysed Stevenson’s use

of Gothic conventions and narrative structure (e.g. multiple narrators, shifting perspectives) to

reflect Victorian anxieties. Candidates who considered the significance of setting—particularly

fog, darkness and the London streets—often offered stronger interpretations of the novella’s

symbolic landscape.

Less successful candidates tended to rely heavily on plot retelling, particularly focusing on the

final revelations of Jekyll’s dual identity, often missing opportunities to analyse Stevenson’s use of

language and ambiguity. Literary devices such as contrast, symbolism and irony were often

mentioned without development or linked to effect.

Some candidates would benefit from more close reading practise, with an emphasis on

evaluating how Stevenson uses language to create atmosphere and tension, and how narrative

perspective shapes the reader’s understanding.

Responses to the novel reflected candidates’ secure and often enthusiastic engagement with the

novel. A wide variety of well-chosen episodes were explored, and many candidates responded

with insight to the more psychologically complex aspects of the text. The most accomplished

work examined Jekyll’s transformation at the window in Chapter 7 and Utterson’s dream, often

linked effectively to Stevenson’s thematic concerns surrounding the subconscious. Those working

at the earlier stages of analysis often chose to discuss Chapter 1, drawing on the shocking nature

of the events and public reaction.

Two exemplars are included for this novel.

The first is very successful.
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Part (a):

This response opens with evaluative comment from the start and sustains this. The

candidate refers to tone and devices used. There is cohesive evaluation of the links between,

language, form and structure woven in throughout. The response ranges across the extract

using supporting details and quotations with skill. Embedded quotations are skilfully used

and indicate a deeper understanding.

Level 5 - 20 marks

Part (b):

This is an assured personal response that demonstrates a high level of engagement with the

text. References to details related to Utterson, Lanyon and Enfield show a mature level of

understanding, knowledge and interpretation. The candidate has chosen references and

details with discernment and assurance. We could not ask for more.

Level 5 - 20 marks

Candidates do not have to use all of the answer space in order to gain marks in the top

levels. Extra paper should not be used, as there is sufficient space to cater for the largest

handwriting.

The second exemplar is less successful, but there is some valid comment.
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Part (a):

This response is simple, but does focus on the task. The candidate has chosen 6 quotations

in a 10-line response. This means that there is minimal scope for language analysis. What

takes it to the top of Level 1 is the attempt to focus on the word ‘clubbed’ and the

understanding of the brutality communicated.

Level 1 - 4 marks

Part (b):

This is simple with no personal response. The candidate refers to two incidents related to

the task. There is no evidence of critical style.

Level 1 - 2 marks

When responding to the Part (a) extract, encourage candidates to begin by identifying

specific words and phrases that provide good examples to support the point they are

making in response to the question.
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Question 4

A Christmas Carol

Part (a): Scrooge and Marley’s Ghost.

Part (b): Explain how regret is important elsewhere in the novel.

A Christmas Carol continues to be a popular choice, and many candidates engaged passionately

with the novella’s moral and social messages. Strong responses focused on Dickens’ use of

allegory and characterisation to critique social inequality and promote compassion. Language

analysis was often well-handled, particularly in relation to the description of the three spirits and

the transformation of Scrooge.

However, a significant number of candidates focused on retelling the story rather than exploring

how Dickens uses figurative language (e.g. metaphor, simile, personification) or structural devices

such as the five-stave format to develop his message. While context was often addressed,

especially Dickens’ concern for the poor, it was not always connected effectively to the text.

For Part (a), candidates generally engaged very well with the extract – it allowed them to build

their answer by focusing on both Scrooge and Marley, and there was plenty of rich language and

accessible imagery if they chose to use it. A lot of answers though, focused on sentence forms in

the question, such as exclamatory, declarative, interrogative, but were rarely able to offer any

depth in comments on these, often at the expense of looking at richer language such as imagery

and metaphor. Explicit ‘effect on the reader’ comments were often underdeveloped. Often

candidates would write in complex, nuanced ways about the implicit effects of language (‘the

image of the chain emphasises how Marley is trapped by his own decisions and weighed down by

the decisions he made in life’) and then undermine it with a broad comment e.g. ‘this makes the

reader feel sympathy for Marley’. It was also felt that as it was a popular choice of text with the

film widely available, some of the less successful responses were found here. Whilst many

candidates had a secure understanding of the set extract, some spent too much time drawing

upon the wider text to inform their answers, meaning that AO2 was neglected, at times. However,

many candidates were able to comment on the interplay between Marley’s Ghost and Scrooge.

Examiners felt it was another great extract to explore!

For Part (b), examiners often commented that there was often some focus on language, which

was mostly was a distraction, wasting candidate time for little reward. Most candidates were able

to write about regret with reference to multiple events in the novel: the strongest answers

brought all the references back to the key theme; the weaker ones often chose good examples

but did not link them clearly back to the question or explore what Dickens’ ideas were about the

theme of regret. Generally, it was felt that though a very popular text, candidates at the lower end

of the mark criteria really struggled further than just making loose comments with the hope that

it was related to the question and a number would just retell the story. It was also felt that the

question allowed candidates to explore a range of narrative moments across the text. Some of

the best responses explored how and why specific narrative moments affected Scrooge. Whilst

context is not assessed here, many candidates used it to inform their own personal responses.

We have included three exemplars for this text. The first is a Level 2. There is also a Level 3 and

Level 5 exemplar.
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Part (a):

Valid comments are made such as Scrooge is scared and, despite this, he will listen to

Marley. A further point is made that Marley wants Scrooge to change his ways and warns

him. Relevant references are chosen. The response is brief and largely descriptive through

the quotations. Despite no overt terminology, the effects of language are implied in the

interpretation of the evidence chosen. The response meets the first bullet point in the mark

scheme for Level 2 but not the second. Had there been any references to subject

terminology, even a simple ‘verb’ it would have achieved top of the level.

Level 2 - 7 marks

Part (b):

The response has valid points in the redemption of Scrooge from being “a covetous old

sinner”. There is some development with the points that he will honour Christmas all year

round and some evidence provided with the references to the turkey for the Cratchits and

giving to charity. Some elements of personal response are shown in the choosing of the

quotations. The response is hindered by its brevity and would benefit from more detail in

the comments made in the final paragraph.

Level 2 - 6 marks

For Part (a), candidates will qualify for higher levels if they penetrate the extract for as many

examples as possible to support their points.

This second exemplar is a good example of a Level 3 response.
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Part (a):

The response opens with a general introduction. The second paragraph has a focus on the

question. The verb “trembling” is identified as evidence that Scrooge was terrified. Further

relevant comments are made that he is on edge and not at ease in his own surroundings

which shows understanding. More explanation is given through "paralysed" and "shock".

Another point is made “worrying” and the quotation  “narrow limits of our money changing

role” is used to suggest their greed. This is further developed with "selfish" and is concluded

with the motif of money throughout the novel. A third point is considered in that he is on

edge and disturbed at what lies ahead, reinforced by the quotation and explained with

Scrooge "will have to face the consequences of his unforgivable actions". This is a typical

Level 3 response. There is a relevant selection of examples from the extract, looking at

language, identifying some terminology (verb, motif) and focusing on the effect on the

reader. Another example focusing on Marley and another terminology reference would

ensure top of the level.

Level 3 - 11 marks

Part (b):

A general introduction is followed by a point about Scrooge’s greed as his regret. The

expression is clumsy but the point is clear. A direct quotation is given to show his selfishness

and that money controls him. More explanation why he is regretful would improve the point.

A good example is chosen in Belle. A nice detail is included that while Scrooge regrets losing

Belle, she does not feel the same – a sound interpretation. A personal response is shown in

how the audience would react. Finally, the purchase of the turkey for the Cratchits is given as

evidence of Scrooge regretting his mistakes and that he is willing to be a better person.

Further development of this point or another example is needed to move the response

further up the level. The response is relevant and points are made with support from the

text.

Level 3 - 10 marks

Part (b) examples can be covered in 'depth' or in 'breadth'. Candidates should prove to the

examiner that they know the novel they have studied.

Our final exemplar for this text received full marks.
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Part (a):

This response demonstrates how well relevant subject terminology can be integrated. The

candidate refers to: adverbial phrase, verb, exclamatives, tonal shift, noun and rhetoric.

These are woven into the response to reinforce points. For example, the candidate identifies

Scrooge as pleading “Speak comfort to me” illustrating the bond they had. The dismissal of

this with, “I have none to give” is identified as a sombre shift in tone and a declarative.  This

is further linked to Marley’s previous use of the rhetorical question and so a change in

objective. There is comprehensive coverage of the extract with cohesive evaluation and

effect on the reader.

Level 5 - 20 marks

Part (b):

The response tracks various detailed references from the text beginning with Scrooge’s

childhood recognising it as a pivotal moment with the perceptive comment “the love his

childhood lacked is reflected in the love he refuses to give”. Further examples are explored,

the Cratchits and his own death. His reaction on seeing Tiny Tim’s death (encapsulates the

regret he feels and his acceptance to change) is ably exemplified with the direct quote. Even

more examples are explored in his conversion from “a covetous old sinner” to “I am as

happy as a school boy”. Perhaps the most perceptive point is the reference to the fog in the

beginning, “the fog came pouring in” to “no mist, no fog” the shift mirroring Scrooge’s clarity

and the wisdom he has accepted. Finally, detailed evidence of his redemption is given. This

is an assured response showing high levels of engagement with discerning references.

Level 5 - 20 marks
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Question 5

Pride and Prejudice

Part (a): Mrs Bennet

Part (b): Explain how marriage is important elsewhere in the novel.

Responses to this novel are often very successful and a pleasure to read. The full range of marks

were awarded, but most candidates gained marks in Level 3 and above.

For Part (a), most candidates were able to comment on Mrs Bennet’s excitement and enthusiasm

about her daughter’s marriage. Candidates often considered the use of repetition, exclamations

and the use of humour. Ideas were supported with relevant examples and points were mostly

developed.

For Part (b), the most popular choices were Mrs Bennet’s preoccupation in getting her daughters

married, Elizabeth’s and Charlotte’s differing view of marriage and Jane’s romantic views of

marriage. Some considered Lydia and Wickham or Mr Collins’ desire to find a wife in order to

please Lady Catherine de Bourgh.

A common characteristic of weaker responses across all texts was a tendency to prioritise plot

recount over analysis. While some candidates showed enthusiasm for the novel, they sometimes

neglected to explore how writers use language and structure to convey meaning. These

responses lacked engagement with the deeper implications of the text or failed to examine the

effect of literary techniques. Furthermore, some candidates used quotations without analysis, or

identified literary devices without explaining their effect on the reader. This superficial

engagement limits the ability to access higher bands on the mark scheme.

This is a very successful response to both parts of the question.
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Part (a):

The response recognises Mrs Bennet’s purpose in life is to marry her daughters off and

applies this whilst exploring her "almost hysterical" reaction to the news evidenced by the

excessive use of exclamation marks. There is an insightful exploration of the flaws in society

represented by Mrs Bennet with the need for a “happy conclusion”. The obsession with the

wedding is explored with some perceptive comments on punctuation. There is an unusual

look at the love of Mrs Bennet for her daughters and her life being structured by events. A

further perceptive comment is made on Jane’s remark that her mother is “too happy to be

obstinate”. This unusual response is a reminder that candidates will approach the task in

different ways. This candidate has chosen to explore Mrs Bennet as a means for Austen to

comment on the superficiality of Meryton society and so allow the reader to have a little

sympathy as her character is driven by this society.

Level 5 - 20 marks

Part (b):

The response considers the marriages of Elizabeth and Darcy, the Bennets, Lydia and

Charlotte. The detailed exploration of the changing characters of Elizabeth and Darcy which

leads to their marriage is assured. A perceptive point is made that, whilst this is a love story,

it could be argued that Darcy’s paying off Wickham could be seen as an element in

Elizabeth’s change of heart and so a ‘trade’ like Charlotte’s. Insightful comments are made on

the Bennets' marriage and the parallels with Lydia’s as marriages based on “pleasing

address” and “handsome features”. There is assured interpretation in the urging by Mr

Bennet to Elizabeth that she does not marry someone she could not respect. Finally,

Charlotte’s marriage is seen as one “to relieve the burden on her parents” is as good a

reason as any as to be a spinster is a worse choice. A high level of engagement with the text

is shown through the many discerning references.

Level 5 - 20 marks

For Part (a) of the question, centres should encourage candidates to approach literature

analytically, asking how and why writers make specific choices, and what impact these

choices have. A focus on close textual analysis, supported by clear explanations of writer

intention and reader effect, will strengthen responses.
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Question 6

Silas Marner

Part (a): The discussion between Eppie and Silas Marner.

Part (b): Explain how loneliness is explored elsewhere in the novel.

There were very few responses to this novel and although it remains the least popular choice,

most candidates demonstrated personal engagement and responded well to the extract and the

Part (b) question.

For Part (a), most candidates could comment on the discussion and offer focused interpretations

of Silas and Eppie’s relationship. Many selected Eppie’s gentle conversation opener and Silas’

subdued tone, conveying his wish not to upset Eppie but also his sadness. Most candidates

picked out Eppie’s “dimpling laughter”; her speaking “tenderly” to Silas and kissing him. The most

successful candidates also commented on the subtle humour in the discussion and the clear

affection between the two. There were some excellent responses to the extract with the focus of

the question allowing the language and structural features to be explored.

For Part (b), candidates demonstrated their knowledge of the whole text in their exploration of

loneliness elsewhere in the novel. Examples included: Silas and Lantern Yard; Silas’ continued

isolation in Raveloe; Silas’ obsession with gold; Eppie’s arrival ending Silas’ loneliness; Molly

Farren’s isolation through being abandoned by Godfrey Cass. Most candidates commented on

how Eppie and Silas coming together ended their loneliness and really engaged with this

question.

The following is a Level 4 exemplar.
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Part (a):

The candidate considers the discussion between Silas and Eppie and how Eppie “gently”

poses the idea of marriage and is tentative with Silas. The candidate comments that Eppie

knows her father well. There is focus on the dialogue and the candidate demonstrates clear

engagement with the extract, referring to the juxtaposition of Silas’ “sad smile”. This is a

focused response with appropriate and mostly accurate use of relevant subject terminology

such as the use of repetition, sibilance, tone and present participles.

Level 4 - 13 marks

Part (b):

The candidate explores the theme of loneliness elsewhere in the novel using a range of well-

chosen examples. These include Silas having his ‘comfort ripped away and being outcast by

the Lantern Yard community; his fiancé, Sarah, marrying his friend William adds to his

loneliness; gold becoming an obsession for Silas; Molly Fareen’s isolation and Godfrey Cass

being alone with his secrets. This is a personal response demonstrating thorough

engagement.

Level 4 - 14 marks

GCSE English Literature 1ET0 02 67



Question 7

Frankenstein

Part (a): Victor Frankenstein.

Part (b): Explain how revenge is significant elsewhere in the novel.

For Part (a), candidates responded well to the abundance of language and structural features in

the extract. Most candidates selected the range of verbs and adjectives suggesting Frankenstein’s

physical weakness and frailty but also the harsh verb and adjective in “burning hatred” and

“ardent desire”, demonstrating Victor’s deepest desire for revenge. Some successful candidates

went onto explore the more complex aspects of Victor’s emotions and feelings. Many responses

were developed and successful.

For Part (b), the question provided some excellent opportunities for candidates to demonstrate

their knowledge of the whole text and the theme of revenge. Examples ranged from Victor’s

abandonment of the creature; Felix DeLacey’s treatment of the creature and the murders of

William, Elizabeth and Clerval. Many responses were developed and demonstrated thorough

engagement.

The following is a Level 4 and Level 5 exemplar.
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Part (a):

This is a focused response. There is sustained analysis of language features and comment

on the effect on the reader. Relevant terminology is used accurately and appropriately. The

range of language and structural features selected include nouns, multi-clausal sentences,

verbs, metaphors and Victor’s use of semantic field to describe the creature, which, in turn,

demonstrates his anger. The candidate identifies a range of ways in which Victor is

presented. He is ‘feeble’, nearly dying; overwhelmed by emotions; he teaches Walton the

outcomes of over-enthusiasm; vengeful and angry. This is a thoughtful response.

Level 4 - 16 marks

Part (b):

This is an assured, personal response demonstrating the candidate’s high level of

engagement with the text. There is an unusual comment on Walton’s ambitions and both his

and Victor’s over-enthusiastic goal. The candidate tangentially links these to the theme of

revenge. There is also some contextual comment, which, while not assessed in this question,

is relevant to the theme. Godwin’s tract that scientific advancement is necessary is linked to

Victor’s selfish pursuit of his dreams. The candidate focuses thoroughly on the creature’s

revenge and the reasons for his actions. This is an unusual response, however, it is assured

and mature.

Level 5 - 20 marks

Remember that language (AO2) and context (AO3) are not assessed in Part (b) of the prose

section. Part (a) focuses on AO2 so context is not assessed in Section A of the paper.
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Question 8

Anthology Poetry: Relationships

Named poem: My Father Would Not Show Us

Second poem: Free choice

Compare how feelings about the loss of someone are presented in the two poems.

A range of responses were seen for this question. At the top of the mark scheme, candidates

made perceptive comparisons between poems supported by detailed contextual comments. The

most popular poem used to compare was: A Child to his Sick Grandfather; however there were a

range of other poems chosen producing perceptive responses that compared the loss of

someone. At the lower end, candidates mostly engaged with the message of the printed poem

but lacked contextual knowledge and deeper analysis of language.

More successful answers chose A Child to his Sick Grandfather, Neutral Tones, Nettles, and A

Complaint. All focusing on how the poems present feelings of loss, whether for a relative,

relationship, or friend. Less successful choices were those picked for contrast and probably made

because the candidate just knew these poems well: The Manhunt, I wanna be yours, and Sonnet 43.

Structural points were made as examples of how loss is disabling; disjointed rhythms, caesuras

and enjambment all contributing to the idea of loss as difficult to manage, inconsistent and yet

endless. Approaches to the task generally focused on summarising and identifying contextual

differences, comparing language, with structure and poetic technique used to drive conclusions

and make final points.

There are three examples for this question. The first is a Level 2 response.
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The response addresses the obvious content of My Father Would Not Show Us; memories of

the father who has died. There is some awareness of the way the poet uses repetition with

apt, relevant supporting quotations. The comparative chosen poem was Nettles. The

candidate refers to the intent of Scanell in trying to protect his son from the nettles. The

response then tries to contextually link the guilt Scanell felt at being unable to protect his

sons (inaccurately a son and daughter in the response) from death.

Limited use of subject terminology is given in the reference from the named poem in ‘her to

see’ (should be ‘for me to see’). This is further expanded by comments on needing comfort

after the loss of someone. There is a valid point about the poet’s father’s body being

present, but his ‘soul elsewhere’. The response then refers to Nettles and the ‘soothing'

response the poet gives to his injured son. This is then tenuously linked as a contextual

point of reference of Scanell’s memories of his war experiences.

There is a scant understanding of both poems, with little reference to form and structure.

The references to language are undeveloped.

Level 2 - 7 marks

Our second exemplar is a Level 4 response.
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The response begins with a sound understanding of the poet’s use of language in My Father

Would Not Show Us and the effect on the reader. There is a reference to enjambment,

relevant subject terminology, to infer that the speaker in the poem isn’t thinking coherently,’

as a result of the death of her father. The phrase ‘five days dead’ is cited too, which implies

the poet is ‘inconsolable’ The candidate then implies that the effect upon the reader is to

empathise with the loss.

The 2nd chosen poem for comparison is Valentine. A better choice may have been A child to

his sick grandfather. This is an example of having to compare the poem that the candidate is

most familiar with, and perhaps not being the most appropriate choice.

A contextual link to Duffy’s 'LGBT+ community' is accurately referenced. This is further

explored in the quotation ‘not a red rose or a satin heart’, symbols of a traditional

relationship. The candidate implies Duffy communicates her loss in her relationship is just

as poignant.

The response compares and contrasts the poems effectively. The difficult childhood

experience of De Kok is referenced as directly comparable to the ‘loss of faith and honesty’

in the relationship Duffy experiences.

This response is at the lower-end of Level 4 at 14 marks. Further improvement could have

been made with more examples of form and structure, and the poet’s diction.

Level 4 - 14 marks

Our final exemplar for this question gained full marks.
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A clear opening paragraph addresses the question of loss, specifically the loss of someone.

The apt second poem is La Belle Sans Merci. There is a perceptive grasp of form and

structure and its effects. In the named poem, free verse is employed, and in the second

poem, a ballad is evident. Both the first-person perspective and cyclical structure are

commented upon. The phrase ‘No bird sings’ is cited to illustrate this in the second poem

and is further explored with comments on how this symbolises the death of the relationship

between the knight and the siren. In the named poem, the candidate explores the repetition

of the phrase ‘he lay’ to illustrate the poet’s frustration of both the immediacy of her father’s

death and the prolonged grief which will ensue. A mature point, which illustrates a cohesive

evaluation of the poet’s diction.

There is an excellent understanding of context. The candidate cites the poet’s reasoning of

her father’s weakness in not displaying emotion due to his conformity to the male

stereotype in South Africa. The skilful integration of context is shown with references to

Keats’ own short life and the ensuing guilt which will occur because of his untimely death.

Comparisons and contrasts are securely cited throughout the response. The candidate has

an assured understanding of both poems. This clearly is a full mark response.

Level 5 - 20 marks

Use the mark grids in the mark schemes to guide you when marking mock examinations.

Take a holistic reading of the response to establish a level of understanding and then look at

the bullets to establish whether these are addressed fully or partially.

90 GCSE English Literature 1ET0 02



Question 9

Anthology Poetry: Conflict

Named poem: Catrin

Second poem: Free choice

Compare how conflicts in relationships are presented in the two poems.

Conflict is the most popular Anthology collection.

The most popular choices used for comparison were Poppies, which was probably the most

effective choice overall, and Cousin Kate, which also allowed candidates to explore the idea of

changing relationships and conflict caused by the tensions between people who do care for one

another and the idea of loss. Perceptive interpretations included poems like The Class Game and

Half-Caste. Other choices made by several students were A Poison Tree, The Man He Killed and The

Charge of the Light Brigade, which were not always as successful as candidates struggled to draw

comparisons of the conflicts in relationships. Indeed, in some instances, the question had not

been read carefully enough, as some candidates did not consider ‘conflicts in relationships’ and

maybe just focused on either ‘conflicts’ or ‘relationships’.

Candidates frequently displayed extensive knowledge of form and structure, though the better

answers delved more deeply into language, especially imagery and symbolism. It has been noted

that candidates were able to securely make thematic links and write with and compare with some

thought. However, also mentioned was that candidates should be advised to spend some time

thinking carefully about poems to compare as, at times, some unwise choices hindered

development. Overall, examiners have commented on how much they enjoyed reading the

responses in this section.

We have four exemplars for this popular question. Our first gained full marks.
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This is a good example of a response that has gained full marks. The candidate has chosen

Poppies to compare with Catrin. It is a long response that shows the candidate’s assured

understanding of both poems.

One strength of this response is its consistent focus on the question. The candidate begins

by offering a cohesive evaluation of language features, such as the metaphor of ‘the tight

red rope of love’ in Catrin, the simile ‘like a treasure chest’ in Poppies. The identification of

Clarke’s use of the collective pronoun ‘we’ in Catrin is perceptive and is used to contrast the

mother’s response to her son going to war in Poppies. Other techniques identified and

explored include the extended metaphor, symbol, semantic field, repetition, and the use of

memory. There is an excellent understanding of context embedded throughout.

Level 5 - 20 marks

Embed the context where it naturally occurs in your argument.

Use subject terminology and try to relate this to the effect on the reader.

Try to compare throughout, using discourse markers such as ‘similarly, in contrast, however’

etc.

This second exemplar gained a mark in Level 4.
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The candidate has chosen Poppies to compare with Catrin. The candidate has shown sound

understanding of the two poems.

There is an overview of Catrin initially and then a contrast is explored when Poppies is

introduced. This is an example of a candidate who explores one poem in detail before

moving to the second poem.

The candidate uses accurate subject terminology, such as metaphorical language, colour

imagery, juxtaposition, foreshadows and verbs. Relevant context is often embedded, such as

children’s wishes to be independent and parent/child connections.

This response meets all the descriptors in Level 3 and just moves into Level 4 as it begins to

meet the third bullet point in the mark scheme with some effective comments on the poets’

use of language and its effect on the reader. The response would have benefitted from

more comparisons and more evidence of an understanding of form and structure.

Level 4 - 13 marks

Discourse markers such as 'similarly', 'contrastingly', 'however', 'therefore', are a useful help

in ensuring your answer meets the command verb ‘compare.’

Remember to show your understanding of the context of the poems/poets.

This exemplar gained a mark in Level 3.
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The candidate has chosen Cousin Kate to compare with Catrin. The candidate begins by

offering an overview of Catrin and explores the metaphor of the ‘red rope of love’ and what

this symbolises in terms of Clarke’s love for her daughter.

There is some comment about how the poem is structured in terms of the contrast in the

second stanza, juxtaposing the love and the pain of the relationship.

The candidate uses ‘however’ to transition to Cousin Kate. The comments about the second

poem are more narrative in terms of content. However, there is a comment about the form

of that poem being a dramatic monologue. The understanding of form and structure is

sound and there is some implied comment about context.

It stays at the lower end of Level 3 as there isn’t a sufficient range of points or any real

comment about the effect on the reader other than that the reader is directly addressed in

Cousin Kate. Whilst much of this response is ‘comment’ from the Level 2 criteria, there is just

enough sound understanding to move it into the lower end of Level 3.

Level 3 - 10 marks

Remember to make a range of comparative points. Try to include techniques used by the

poet for your chosen poem as well as the named poem.

Our final exemplar is a Level 2 response.
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The candidate has chosen Cousin Kate to compare with Catrin.

There is a comment about the symbolism of ‘He wore me like a golden knot’ in Cousin Kate

on the first page of the response and the identification of the extended metaphor of the ‘red

rope of love’ in Catrin. The candidate talks about the effect on the speaker in Cousin Kate,

rather than a comment on the effect on the reader.

Overall, there are quotations used to support comment and some relevant terminology.

However, there is little in the way of analysis of form, structure, and language. Comparisons

are also under-developed.

Level 2 - 7 marks

Candidates should ensure that they have a clear understanding of the poem they choose to

compare to the named poem.

Remember to comment on language form and structure. Remember to comment on the

context of both poems.
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Question 10

Anthology Poetry: Time and Place

Named poem: To Autumn

Second poem: Free choice

Compare how the passage of time is presented in the two poems.

In many cases the poem was compared with Adlestrop. Many looked at the idea of time and

growth.

To Autumn gave candidates the opportunity to produce some excellent, intellectual responses

about time. In many cases the poem was compared with Adlestrop and Nothing’s Changed. Many

looked at the idea of time and growth or change.

Some responses were left unfinished, possibly due to time constraints. However, those who

completed the question often demonstrated impressive language analysis, including

identification and comment on polysyndeton. Contextual understanding of Keats was particularly

strong in more successful responses. Some candidates tended to miss out form altogether,

although they had included some structural comments.

Context was particularly strong for this question, although some narrative responses were seen.

There are two exemplars for this question. The first gained a mark in Level 3.
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The candidate compared To Autumn with Where the Picnic was. This is a personal response

that compares and contrasts a range of points and includes a range of examples from both

poems. There are comments about how Keats views Autumn as ‘majestic’ and Hardy is more

‘nostalgic’. The beauty of the seasons is compared with the desolation and sadness

expressed in Hardy’s poem.

A good range of evidence is used, although close analysis is not sustained. Context is

inferred, but not explicit. Similarly, there are implied structural points when writing about

the past and present.

A clear understanding of the two poems is demonstrated.

Level 3 - 11 marks

Candidates are advised to spend approximately 35 minutes on the chosen Anthology

section.

This second exemplar is a Level 2 response.
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In this brief response, the candidate demonstrates some understand of the poems. The

candidate has chosen Blake’s London, which has possibly made comparison difficult.

However, some relevant points are made, such as how ‘warm days’ will ‘last a lifetime’ and

an interesting interpretation about the ‘maturing sun’ is made. There are underdeveloped

comparisons and lack of coverage and context hinders progress.

Level 2 - 6 marks
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Question 11

Anthology Poetry: Belonging

Named poem: I Remember, I Remember

Second poem: Free choice

Compare how childhood is explored in the two poems.

Candidates responded well to the named poem, I Remember, I Remember. The most popular

comparison was to Sunday Dip. Another popular choice was Captain Cook. Childhood was a theme

that candidates seemed to be able to relate to and write about quite perceptively. Imagery and

personification were well explored, alongside rhyme scheme.

More successful responses often included some comment of mood or tone; however, at times

there was a lack of contextual comment in some responses.

Two exemplars are included. The first is a Level 3 response.
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In this response, the candidate compares I Remember, I Remember with Mild the Mist Upon

the Hill.

The candidate begins with suggesting that both speakers consider childhood as the ‘best

time in life’. There is a paragraph in relation to structure and some attempt to comment on

why the poems were written in this way. There is some comment about the way Hood

recalls childhood memories in detail and childhood innocence.

The final paragraph considers Mild Mist Upon the Hill and how youth is missed and the

memories of childhood. The candidate has selected some relevant examples and explores

some specific words in detail. There is a lack of explicit contextual comment and close

analysis is not sustained. Further examples from both poems would have benefited this

response.

Level 3 - 11 marks

A collection of helpful revision sheets is available for the Belonging anthology on our

website. These Knowledge Organisers are useful revision tools. These can be found via the

Pearson website.

Our second exemplar is a Level 5 response.
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The candidate compares I Remember, I Remember with Mild the Mist Upon the Hill.

This response is informed by perceptive comparisons and contrasts and the use of relevant

subject terminology is integrated. The candidate begins with some comment about Hood’s

nostalgia and feelings of sadness of being an adult, which is compared with Bronte’s ‘inner

child’.

The candidate goes on to consider Hood’s memories of childhood that are emphasised with

the repeated title, the torment of nostalgic thoughts, contextual comments in relation to

Hood’s ill health and later influences of the Romantics and industrialisation. A range of

interesting language points are made, such as the semantic field of flowers and how flowers

are part of nature, representing purity and innocence.

When writing about the second poem, the candidate comments on the semantic field of

crying, the sadness of being an adult and the comparison of tears of sadness with tears of

joy. The exploration of nature and the metaphor of ‘dreamy scents’ are good points. The

candidate selects specific words and phrases to support ideas, although more evidence and

comment in relation to structure could have been included. The response also lacks

contextual comment for Bronte’s poem; however, this is clearly assured and much has been

written in the suggested time frame.

Level 5 - 18 marks

Candidates should demonstrate an understanding of the two poems, compare them and

explore the use of language, form and structure, and use relevant terminology where

appropriate. Candidates should also comment on the context of the poems.
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Question 12

Section B, Part 2: Unseen Poetry

Poem 1: After the Fireworks by Vernon Scannell

Poem 2: Fireworks by James Reeves

Compare the ways the writers present fireworks in Poem 1: After the Fireworks and Poem 2:

Fireworks.

Examiners have commented on how very accessible the choice of poems were for the candidates

and how candidates of all abilities responded very well to the subject matter. It was also felt that

many candidates were able to recognise the different tone in each poem, and often wrote very

effectively about shifts in tone through them, especially Poem A. It really helped all candidates

that there was lots of visual and auditory imagery, as they were able to write about the effects of

language in a straightforward manner.

Most candidates were able to gain marks in Level 3 or above. Some explored both poems in

detail; whereas some only included examples from a small section of Poem 1.

The very best answers focused on the contrasting imagery, not just in the celebratory imagery of

B versus A, but also in the internal contrasts in poem A, and linked the images to the mood

created in each poem. Candidates were able to discuss poems in a mature and developed

manner.

These poems offered support for the entire range of abilities. Candidates were able to engage

even on a superficial level with the language used to describe the fireworks, and more capable

students were able to consider the nuances in After the Fireworks to develop their responses

further. As with the Anthology responses, form and structure were the most likely missing

element.

On the lower end, students struggled to make eloquent/ developed arguments. Many students

were awarded marks for language and structure devices analysed. On the higher end there were

some unique critical responses.

Candidates seemed very familiar with fireworks and what it is like to attend a fireworks display.

The poems seemed accessible to candidates and even brief responses showed a strong

understanding of the themes and ideas in the poems. Some candidates used their knowledge of

the Gunpowder Plot in their responses, but it wasn’t always helpful or relevant to points they

were making. An issue with weaker responses was listing things about the poems without any

comment about their effect. For example: 'the poem has an ABAB rhyme scheme and is written in

quatrains almost like a shopping list' but no further comment.

Candidates who performed well on this question showed excellent comparative insight and

originality of thought. The identification of epiphora was very impressive and was identified in

noticeable responses, showing detailed engagement with poetic techniques. Lower-scoring

answers would benefit from clearer use of discourse markers; some responses lacked fluency

due to abrupt transitions between poems (e.g. ‘Poem 1 …’, followed by ‘Poem 2 …’). Time pressure
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was evident in some cases, leading to jumbled organisation – likely a reflection of the rich

imagery and number of poetic techniques evident and accessible in both poems. Almost all

candidates were able to contrast the different attitudes towards the ‘fireworks’ through

comparison of language and structure, which far more frequently ventured into analysis and

interpretation than often seen in the taught poems. A number of candidates were able to move

beyond the straightforward approach and suggest, for example, that After The Fireworks was an

analogy for growing up, relationships, environmental impact, or war. Occasionally responses were

unbalanced with candidates commenting more on Poem 1. There were some blanks for this

question, presumably due to timing.

For Question 12, four exemplars are included to illustrate progression through the levels.
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This is a brief response that demonstrates some understanding of the two unseen poems.

The first paragraph provides a general overview comparing the length and time of the

poems. The second paragraph includes an example from each poem and comments on the

use of metaphor. The third paragraph is a brief summary.

There is little coverage of either poem, but some relevant comment is made.

Level 2 - 5 marks

Our second exemplar is a Level 3 response.
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In this personal response, the candidate compares a range of points and considers some

similarities and differences between the poems.

A sound understanding is demonstrated. The candidate comments on the use of

personification, metaphors and similes and considers dramatic effect, the emphasis on the

number of fireworks, their colours and beauty.

The response lacks structural comments and more coverage and examples from both

poems would have benefited this response.

Level 3 - 10 marks
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Please remind candidates to write their Unseen Poetry response in the correct area of the

answer booklet (page 16).

This is a lower Level 4 exemplar.
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In this response, a range of similarities and differences are considered.

A thorough understanding is beginning to be demonstrated and some thoughtful comments

are made, such as how children view fireworks differently to adults in Poem 1. There is

comment about nature imagery and how fireworks are ‘magical and beautiful’.

A contrast is made in reference to the ‘delicate petals’ with the reality of explosives, which is

a good, thoughtful and personal point. The candidate concludes with explicitly commenting

that both poems comment on the beauty of fireworks.

Some terminology has been used and ideas are supported with some evidence. More

coverage and explicit structural comments could have secured more marks.

Level 4 - 14 marks

Candidates must compare the two poems. Practise using discourse markers: 'On the other

hand', 'whereas', 'however', 'this is different to', 'this is also seen', etc. Keep quotations

succinct and integrate them within the response.

Our final exemplar gained full marks.
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This final exemplar is impressive. Considering how much time candidates are advised to

spend on this part, and given that the poems are unseen, we could not ask for more.

The writing is informed by perceptive comparisons and contrasts and understanding is

assured. A critical style is developed and there is perceptive grasp of the form and structure.

This is a cohesive evaluation and relevant subject terminology is integrated and precise.

The range of points made include: the ‘wonder of the fireworks’, the realistic tone of Poem 1

compared with the solely positive view of Poem 2, the sounds being loud and active,

romantic connotations, the flower metaphor, the positives and negatives, colours and more.

The candidate supports all ideas with relevant evidence taken from both poems and focuses

on specific words to develop the points and to provide close language analysis.

Level 5 - 20 marks

Check our website for the latest updates and teaching resources.

136 GCSE English Literature 1ET0 02



Paper Summary

Based on candidates' performance on this paper, centres are offered the following advice:

Section A – 19th-century novel

• Please remind your candidates to write their responses in the correct area of the answer

booklet. Space is provided for each part. It does not matter which order questions are

attempted, but the responses should be in the correct answer space.

• Candidates should avoid using extra paper. Ample space is provided in the answer booklet to

cater for those with larger handwriting.

• Centres should remind their candidates of which Assessment Objectives are being assessed

and where.

• Context is not assessed in Section A.

• For Part (a) of the question, candidates must explore the language, form and structure of the

extract. Candidates should only refer to the extract in this part of the question.

• For Part (b), candidates should draw on their knowledge of the text that they have studied

elsewhere and give examples from elsewhere in the novel. The extract should not be used in

this part of the question.

• When responding to Part (b), it is the candidate’s opportunity to prove to the examiner their

knowledge of the text. They should explore specific areas in detail or cover a range of

examples. Remember, context and language are not assessed in this part of the paper.

• For Part (b), examples can be particular references to other parts of the novel such as events,

episodes, character, action, and so on, that are relevant to the question. Candidates can

paraphrase quotations from memory, but exact quotations are not mandatory, particularly as

this is a closed book examination.

• The Assessment Objective assesses the candidate’s knowledge of the texts and not language,

form and structure. Centres should remind themselves of where the Assessment Objectives

are assessed.

Section B – Poetry since 1789

• Candidates need to consider language, form, structure and context (LFS+C) for Part 1 -

Anthology Poetry.

• Poems need to be compared and relevant terminology employed where appropriate.

• A separate area in the answer booklet is provided for candidates' responses to the Unseen

Poetry Question 12.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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